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Summary

Vocabulary is one of the basic knowledge of a language.

Some students, however, haven’t acquired some

strategies to learn vocabulary. Thus, teachers should guide those students by showing some strategies of

learning vocabulary, especially, memorizing. Teachers need not to be “supermotivators,” but “good enough

motivators” to motivate students, with trying four areas of Motivational Strategies suggested by Ddrnyei (2001).

This paper views some problems and difficulties the author has in vocabulary teaching in her class, and

discusses what to improve in the teaching methodology.

F—U— N REREE, GRS, B, o Bl oSTE, ARTEEE
Keywords : vocabulary teaching, vocabulary learning, motivation, good enough motivator, autonomous leaner

1. [ZC&HIC

PEEFRICBWT, EAMREDOEE L, GEED
FHITEETH D, LrL, SUERRINS HRREDK
IR S, A EHI TR 5 2 L AR DT Kt
L. WBEOFEIIL R EREE2ET 5, RO
MEEREE O RFEEFT OBERDB L Z 2 B ED
NTHEYVY B SHEELTEEITIEAICEZETD
FEEM AT LV LThH, SOREEREE MR- T
W5 EENTWDREES 4,000 705 5,000 %5 Txh
I, RS ERIE BN R VIO EER D
N5, BRERABIEEICKD L ZABKRE LS, FEHR
LW,

KERFTIE24ED ) F 2T 550, HEBENLEL
8o TS 1« 2K L, BEEIEE 21T > T 5,
AR TITFRC 2 FAEICKHT HRBEBEIC OV TIED K
D, MERESEL S DREHELNT L,

2. EEBEEORK
24 FEBHIED T ) F 2 T L DIRE o TRERAFEIC O

W, 1AL 2FEA L TURTARERLZDOT, £F
BR AT 5,

2.1 BERE1EXDBE
KFAKRFZTIH24ED ) F2T7 5501 - 24F4(
FEREIRE A M A Lz, (B F 2T LPERITT, 2 4F
AT 25 FEE L VL) 1 AT E T HRANESR,
L2b E90E TF8RGETE] OBMEWIT L2 HIES
LTEY, I 3 B/~ T A Ry, HEEEFIRO—
KX IG % B Z BAURIEM, &I THD, 10
A OFHFEIZ K LT, 10 HOEIREL D 5 Y] 72 Figk &
A, ZhN 2 'y MEE20 [EORME, 7R M,
i« B TR SFERE 3000 FEICK ST b DT, £DH
B, EFEFEARGEREFH 570 FEIZOWT 1 4R, 22D
RETHITLTCEETDHENIR—=ATH 5, I3
BlO/NT A RO, & BIORERFEIFH & L Tk 36~42 §5F2
FET, 206 20 MOHETHL, pEOEYII &
HEE L IR ORE 2B IRE N DB 2D LW I B TH
Hizom, BEE § HUEESTLIFANTIEAL L
WOHRFETH D, 7272 L, bbhAA, EREE/H
OHELT A MEAXL, [RkGEE] OB THy, =

¥ RFRFHERMIMNEEH =



DINT A RNDERBENNLEFH-T, LT LLZEDE
FBEXOPTHRICHEZ S EITRL 2V AIREEN S
ECThbH, | FAOEEREILIZO LS B - I5EE
X T2 MERRDOT, KREOZBLENLIXITT T,
2.2 BERE2EXDBEE
QAEETEENML L CVDEDITHRAE - Fx ) T a—
A LWNH T— AT, AA T F A ML TOEIC 5572
KT XA b, #EHEIL TOEIC %K A iR - /- B8 - 3GE
£ TH D, BFEEBMHINIE AR [Word Builder J
BEDN D55 TOEIC 7 A M HLGE | (FEAR) &)
EENGEAE T, HARIZTFROHBIEN LR 280 FF. &
B OFFREDHHI 970 35, KFZBR L~V D FFEK) 480
FE. Lo TS, BETIEHZIZEHDT, BFD
TOEIC %} D [TOEIC 7Bk C 500 565 %2 #5577
WITENLD L B2 HHGE 546 35 C#GEA DB LI
FLOEARET D, ZOEARERKTEY ., 5
B OFFET 25~ EREDOHGELWH Z L2/ b, %
ETIXTOEIC DA A T X A b &, RIS ENC
NEDTEAH EWNDH Z LT, —EER - FEFEAHEEA D
8952 L1225 TWT, 3R TT, sBEHFEICIX
) 5~15 D LIMEZ RN E WK TH D, AT
FAPMIOWTOHHED LFELL LTS E D 2
FEIZT 5 Z L O TX BRI | FEERFEIX W
TWI0IEFE LR, 20, L USH, %
WIIEABEENSIZFEEL W E BN DB A2 %EH
DY CHI S 78 & TRITT 53, A 25~28 [HEEE D
HEEZHH Z L1220 FFE, BE. BE. LEARL
FER OB & LT, BISCE A LT D 0B CTRERH
Do TLE I, FELHMERSR A DIERITFAESHE
ODHBI AT LD, ZOX )R TOFEYE
KWL/ NT A B RBUZ DWW THRRT 5,

2.2.1 IMTRMER

ATE T 2 SMNEREHE O T, HRET A F 221 3
[\, 15 BT > CRAERHMMICHAAND Z L1275 T
W5, SBROFEMIIRE STV Rna, 5 [B50
FETOREE, K 125 HOHEERGEND 5 HOH
L Uiz, 3B SCop X —7 y FEEZEMIZ LT
BE, 4 OOBRIENSIE LWEEAZ RS, 2 3T
DOHTH—7y MBEEZEMIZLTBE, kst s &
WO TH D, FrRoflo kL Hiz, RO, RIE
L DL ZOROFEFHOEE L, HEED
AWD Z ENHkD X HIc Lz, BIXITERSEAD
BIXDOFEETHD,

(1) HET A b HER A5

RO IR

[— NOBHREZ 500 ALL EDISSHEE S > 7]

We had over 500 ( ) for one position.

&, applicants V>, receptionists 9, careers X,

supervisors

FbuIE=V

[ 21 308 % e S ATz )

She was (f ) from her job.

26 SRR O/NT A R 3 A (GF 15 5) ORERIZLLT
DEHThol,

#* 1. 26 FFERTIHER/NT A MR

3R (THER | 4R (EH®FEE)
LR
R 5.3 8.6
3EIGEHREA | 1] 12
3EEFHERARA |1 2
SRLLT 18 A (60%) | 17 A (48.6%)

ZOEDIT, RN T D7 T A TIEFEDLT,
5HUTF.2ED 350 1 OFHEEROZAN 60%% 5D
HEVWHIEERIERTH T2, HED RNV ORHRSF
W7 7 ATH, 5 BELFD 50%ir< . L THLWE
BTV, ML IATHIREFMT 7 — h T,
H RIS THEET 2 RV LV, 3RBREIDH 2 5 <
LTUELVY) EWOERMN 2 BIZEH 72, HENITH
125 (B OIS 5 O HEZR O T, 3R L TRl
FPHN I, HET A MIRAZASEL200OFETIR
72K FHl D72 DI 15 S0 EITH) X it/ -» T
WADTEN, 1 EIOFRERFEFH O X SR EHN LR X |
FAOFEEE ST E LT D, —HoOFRAT
HEGEHDOTLEY LT,

2.2.2 ZEHMBETR MR

ATEI DO HEE/NT X FOFER & FAOHERFH & %
R L TH LD,

AETIHEW LT EFmT 7 — ) & %
ENBSOFEERY RS, [FEBEEGY o —
M ZIToTW5, BFEDOEMEE O—2IC B E KM
EaRLLORH5, BEE 7R ZofRBIZS
WT, T e mEEN HVWREICEE L -
(FEEE. VA— MERK., EHROBEORE K E
OETE G2 L) 2iTVWE LD Lot
DT, JEPUEDY, 130 7L, | REIFREE 2 RefRIFR A
3 FREFREE, 4 BEARIE ) D52 ThH D, 26 FERTH D
ZOEBEORERIZLUTOHEY Th D,

2. BN TE

30 43 DAY | 1 EERE | 2 BERT | 3HFRD | 4 B
]
3 14 A 8 A 5N 0N I A
B | 50% 28.6% 17.9% | 0% 3.6%
4 |18 A 10 A 4 A oA N




|8 529%  [204% [118% [o0%  |59% |

([EIEH 2 3 IR 28 AL 4 BRIG WS 34
N)

— DO HOERE 130 2LAN) 12X [0 7 bEFEN
TLELTEY, TFoeLFHLTWRW] DOp 4
LIZFE L7z O, ORJIBODRNDPRFRETH
D, HEMNZE > THESRNS, 27T AL, KED
AT DR AEN TFE o= B LTV 7,
HHWNENB0OLUNDOFEREZ LI L) ZEThD,

27 7 ADFEREGEI L, HEET A b 3G 15 A5
DFF R 1~12 H D & T TOFE R 2 g L TAH
Do

3. 12 H~T HOEEE OB

(Cef 5 22 N, FHEREHREIER 14)

AR 30 4y | 1RERE | 2 BERD | 3 BERE | 4 BERE
LI

ANE |11 7 2 0 1

Fd. 58~ BOFEEOFEER

(kP53 35 N, FHEHERRIZE 1 4)

IRFH 30 4y | 1 WERE] | 2 WERD | 3 EERE | 4 BRRE
LA

AN |17 8 7 0 2

K3ILRAZHKT D5 & FEHEMIZOWT AR
W23 R L TR Y BB RN R VWA
DHEGET A FOFREBEWD, LIXEXARWERDDD,

F 3DOFR 12 H~T HOEOH T, 5210 82 E
74T, FEIFM 30 5 LINS 2 4, IR 4 44, 2
REMIAY 1 44, 12 5054, 115 JOAIT 30 50 BAN,
ERELTWD, A EAER RN RER WD,
EWVIHI DI TH RV, A BB ITHE COFE R A
PEZ DIZHET 2N H 00, b LEEREY LT
Dl RMBHFEORITEKRE TOFETHIZOT TV
TERENZ N, BFRLASE T, SIFERMZ T IR
25 ENHED, REOERNEZOLND,

—J7, BEET A PSS 5 S~ OB T, R
728 2 BR L& 2 72528 7 46, 4 R & 28 2 T2 E s
2AIED D, AT FER L 2O & R L el RElE
NhHD, ZORETIE, VIRRMERBETHLHAD
FERT, HEEME I — N2 ERECRML, BHEE L
TRIHEETWD, HEOREET (BELSTHLHED
FTTHLELLTH LW, BEEE, HEME % 2 [E< &
WO EE Y — B, EINCE 14 MRk D, R
FEELRS>TVDEN, FEAEDOZRERBHLTND,
LEFRN 4 BRI EEELZYbD 1 ZIZZOh— R
OIS 12 #2, 2B EEIE LI 74095, 341X
J1— ROHFHN 9K, 5K, 0 ThHhoTc, b
AT 2R S L2 mTREE R B D, b L, H

H LN EELE LT D L ERERIET T
WAHONRIFFLTE TR W) T kil d, BELo
HHEMO RN, BT EE STV AR - #E
IR, T2 FEONENENATRREDRH D,

had
=101

EEFEOMEREWE

2ETREL YT, BUEERPHE L TWD, 2HK
A X v VT 2 ATOBEBEREIZONVTL, £<D
FAEOFEHEMMES | FERFRIED, AR FED
BUED TR LFEHBEFENOCH LV, FETRE &
BRORLL N, —HOFAEITFE . FRRsL o505
NHTHROBNVEEEZ L WL EEDNS, el
RERHH L D7, Tl oNT, WEHFIEE KRG
T %,

3.1 ZTEMEDIT+

Dérnyei (2001) (F#fiiC “Supermotivator” Tix72< |
“good enough motivator"lZ72 % Z & | FEED HFHRITET
R EREETHD I LEILE, BRICEHTITO
BPERA N T T V—EFEFTND Y, 2O TRTER
NEWVH ZLTER, TFTIAT-o TV D Z & 2l
L, ¥fToT0ARNWZED I B, HHYDZ T A TH
HTEZSREEZID ANTHD, LW BEERE
LTWb, —ElZiX4>DO= Y T, Creating the basic
motivational conditions, initial

Creating motivation,

Maintaining and protecting motivation, Encouraging
positive self-evaluation 23487~ S 41, £ILZFUT/NHE D3
RINTWD, Z® 95, Creating the basic
motivational conditions X, =& & & O BAF 7R A E <
FHREOFHEZERIEZD E VS EAFHTH Y,
THUTEIFE L, o 3 SO U TIZoONT, EHEMNHE
HLTND A=A TORRFIREIZONTEZTHD,

3.1.1 Creating initial motivation
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(2) 13. Increase the students’ expectancy of success in
particular tasks and in learning in general --- Make sure they
know exactly what success in the task involves.

14. Increase your students’ goal-orientedness by
formulating explicit class goals accepted by them

15. Make the curriculum and the teaching materials
relevant to the students.  (Dérnyei (2001) p.140)
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3.1.2 Maintaining and protecting motivation
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(3) 17. Make learning more stimulating and enjoyable by
breaking the monotony of classroom events.

19. Make learning more stimulating and enjoyable for the
learners by enlisting them as active task participants.

(Dérnyei (2001) p.140)

BUEZ ORETORBFIREIL, A TFA b, —
i kR I B S ST D FE &2 52, 10 ~15 57
BRETIT> TV 50T, HEEEEAOREE, BT LI
—ODORELT ERELIY BIFTRBL, B, %EE
2 BRETERACFEIRIZ DWW TR 95 DA Tk - T
D, LEFEOEETKRLZANLTWD, HEEI— Rl %
oo iEE A AT, FAEOHKZWEE T XE N L
7pvy, (TOEIC 4 EABR T iz R 420
BELTWD LW I RHRICES, HLVEEITIANL TR
BY. MR LOMEE Lo T D,) FEREEE OB L
VEENIZ DWW TR (2012) 12, ZALETITIT- T
ST, HEEN — FEEOHEE D — PR 7 — L7
ExWE L Y, £72. Thombury (2002)IC% ., 45 H 23
EARY
FEZRVTHEEZENTETSED, Z—7 TH
FEA— RaAT AV =Rl 5, REBEEN— RO
Bhx IERER ERREA SN TN D Y,

Flo, 2o TITEBH E T X MIEOLHEA b
B,

(4) 23. Provide learners with regular experiences of

success.

a. Provide multiple opportunities for success in the

language class.

b. Adjust the difficulty level of tasks to the students’

abilities and counterbalance demanding tasks with

manageable ones.
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c. Design tests that focus on what learners can rather

than cannot do, and also include improvement options.
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(5) 26. Build your learners’ confidence in their learning
abilities by teaching them various learner strategies.

a. Teach students learning strategies to facilitate the intake of
new material.

b. Teach students communication strategies to help them
overcome communication difficulties.

(Dérnyei (2001) p.142)
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3.1.3 Encouraging positive self-evaluation
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(6) 31.Promote effort attributions in your students.

a. Encourage learners to explain their failures by the lack
of effort and appropriate strategies applied rather than by
their insufficient ability.

b. Refuse to accept ability attributions and emphasise that
the curriculum is within the learners’ ability range.

(Dérnyei (2001) p.143)
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(7) 32. Provide students with positive information
feedback.

a. Notice and react to any positive contributions from your
students.

b. Provide regular feedback about the progress your
students are making and about the areas which they should
particularly concentrate on.

33. Increase learner satisfaction.

a. Monitor student accomplishments and progress, and
take time to celebrate any victory.

b. Make student progress tangible by encouraging the
production of visual records and arranging regular events.
(Dérnyei (2001) pp.143-144)
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(8) 35. Use grades in a motivating manner, reducing as
much as possible their demotivating impact.

a. (H1%)

b. Make sure that grades also reflect effort and
improvement and not just objective levels of achievement.

c. Apply continuous assessment that also relies on
measurement tools other than pencil-and-paper tests.
(Dérnyei (2001) p.144)
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Thornbury (2002)i%, EFRFEHENToTWNWH I L&
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(9) - They pay attention to form (the constituents of
words, their spelling, their pronunciation and the way they
are stressed)
* They pay attention to meaning
* They are good guessers—which means they work out the
meanings of unfamiliar words from their form and from
contextual clues.
* They take risks and are not afraid of making mistakes
* They know how to organize their own learning—by, for
example, keeping a systematic record of new words, using
dictionaries and other study aids resourcefully, using
memorizing techniques, and putting time aside for the
‘spade work’ in language learning, such as repetitive practice.
Thornbury (2002), PP.144-145
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(1 0) This last point suggests that good language
learners have achieved a measure of autonomy and have
developed their own techniques—that they don’t need to be
trained how to learn.

Thornbury (2002), P.145
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(1 1) Nevertheless, less self-directed learners might
benefit from guidance—by, for example, being shown a
range of vocabulary learning techniques, and choosing
those which best suit their preferred learning style.
Particularly useful are techniques for remembering words,
since, as we saw in Chapter2, a great deal of what is

involved in acquiring a functioning lexicons simply a

memory task.
Thombury (2002), P.145
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WE D IT7e D DT TIEZR WY, £ LT, “Rather, it occupies
a continuum from ‘the quickly forgotten’ to © the never
forgotten’. The great challenge for language learners is to
transform material from the quickly forgotten to the never
forgotten.”(Thornbury (2002), P.24) & i< SHEDKFFLIC
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ZITHELUTO®E@Y ThHD,

(1 2) Repetition, Retrieval, Spacing, Pacing, Use,
Cognitive depth, Personal organizing, Imaging, Mnemonics
(tricks to help retrieve items or rules, e.g. ‘i before e except
after ¢’.), Motivation, Attention/arousal, Affective depth
Thornbury (2002), pp.24-26
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(1 3) The time-honoured way of ‘memorising’ new
material is through repeated rehearsal of the material while
it is still in working memory — i.e. letting the articulatory
loop just run and run. However, simply repeating an item
(the basis of rote learning) seems to have little long-term
effect unless some attempt is made to organize the material
at the same time (see below). But one kind of repetition
that is important is repetition of encounters with a word.
It has been estimated that, when reading, words stand a
good chance of being remembered if they have been met at

least seven times over spaced intervals.
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LA . Démyei (2001)23~ L7 EESIF D 4 > Y
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LUEL D DRERTE L, FAICERFEDOA T
T U= RS, BYIRT, B LEENSSIEHT
Az T 5, REMWELOFTELRRTHRELT, &
filiZN good enough motivator & 72 V) | #4273 autonomous
good learner 725 Z LKL KO EL T ET
WHDTH D,

4 FLOHLESEDEE
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IOV T, BURZ A L TRIESZH ST L,
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R TO, FEOMR OB DIFE T, —HOFAEIC
IR+ T BT, B Z &I Ty
HBIIXEDOHG 2R D, RELRPULETH D,

FEHANITVU—ZR L, FE-A—ADRADIZ
WU ERA NI T hHIIo0, HENREEE
L0 kRt L CERIRTEE AT ZENEEND,

FRANTT V=IOV TIE, FERFEEICR LT,
SERHE, VA= 7, AV —=F 7L otk
REEHADBRICOEETH A I,

mEB. R, MO IRLFEEOMLTICH, ENTER
L. TELRELTRZD, REEXRTGERD D,
b DRSO TIEDN . MOFAEIT LD L ITIR
B 72V, Gardner (2006 (1993)) D #EPE L 7= Multiple
Intelligences &9 B ZIZL D&, ANDFIHREIL Musical,
Kinesthetic, Logical-Mathematical, Linguistic, Spatial,
Interpersonal, Intrapersonal 72 £, % 7ol CTHER S U
T5 % 295 LB X bBEICERRRRIEERET
BRTHZEBABROMEL D,

£, RRIZSWTomE) (i, Bm, NEmT
NZEIUZ SRR lE 23 % %, Thornbury (2002, p16) Tl
spoken form, written form, meaning(s), grammatical
behavior, word’s derivations, collocations of the word,
register of the word, connotations of the word, word’s
frequency ZZ (T T\ 5, 29 L7, EEDOZERZRAERIC
DONT, iz LD B, EOBRETHEAICE X TT
< DON, PIMIBR TIIERXE EWRICREL TH 250
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